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This report presents the findings of the Council on Education for Public Health (CEPH) regarding the Public
Health Program at Lenoir-Rhyne University (LR). The report assesses the program’s compliance with the
Accreditation Criteria for Public Health Programs, amended June 2011. This accreditation review included
the conduct of a self-study process by program constituents, the preparation of a document describing the
program and its features in relation to the criteria for accreditation and a visit in November 2016 by a team of
external peer reviewers. During the visit, the team had an opportunity to interview program and university
officials, administrators, teaching faculty, students, alumni and community representatives and to verify
information in the self-study document by reviewing materials provided in a resource file. The team was

afforded full cooperation in its efforts to assess the program and verify the self-study document.

LR is a private, liberal arts institution sponsored by the North Carolina Synod of the Evangelical Lutheran
Church in America. The university emphasizes its commitment to liberal arts education and offers
degrees at the bachelor's and master’s levels. As of fall 2015, the university enrolls 1,587 undergraduate

and 716 graduate students
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responsible persons for evaluation. Practicum preceptors also serve as program data sources. The timing

of assessments is presented clearly and reflects various points along a student’s academic pathway.

After CEPH accepted L



seven-member cabinet consisting of the provost, assistant provost/dean of student life, senior vice
president of administration and finance, vice president of enrollment management, director of
intercollegiate athletics, the university pastor/dean of campus ministry and an associate professor of

nursing. Deans of the university’s four colleges report to the provost.

LR is regionally accredited by the Southern Association of Colleges and Schools Commission on
Colleges. The university responds to a number of specialized accrediting agencies, including the
Commission of Collegiate Nursing Education, the Accreditation Council for Education in Nutrition and

Dietetics and the Council for Accreditation of Counseling and Related Educational Programs.

The MPH program has existed for six years and is one of five programs housed in the School of Health,
Exercise and Sport Science. Other programs offered by the school include the athletic training program, a
bachelor’s-level community health program, an exercise science program and a sports management

program. Each program has a program coordinator who reports to the School of Health, Exercise and



Recruitment, selection and advancement of faculty in the MPH program are managed at the university,

college and school levels, as faculty are not directly appointed to the MPH program.

Substantive academic policy and curricular decisions are initiated at the program level before approval

through college and university channels.
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This criterion is met. The program’s governance structure operates as a single faculty-wide committee

and an
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This criterion is met with commentary. The MPH program at LR is support by three primary faculty
members and meets the minimum quantitative faculty requirements set by CEPH criteria. As of AY 2016-
2017, each primary faculty member contributes at least .50 FTE to the MPH program, and the total faculty
FTE contribution is 1.89 FTE. Since faculty are appointed to the School of Health, Exercise and Sport
Science as a whole, faculty FTE contributions to the MPH program have fluctuated across the last three-
year period based on instructional needs of other programs. Two primary faculty members have
consistently contributed greater than .50 FTE to the MPH program. One of these individuals oversees the
MPH course offerings and advising at the Hickory campus and serves as the program director, and the
other primary faculty member oversees these aspects at the Asheville campus. With the exception of AY
2016-2017, the third primary faculty member has consistently dedicated less than 0.50 FTE to the
program, with FTE contributions ranging from 0.35 to 0.38 from AY 2013-2014 to AY 2015-2016. This
faculty member teaches the MPH program’s biostatistics core course, an elective course and the
culminating experience course. This faculty member also serves as the School of Health, Exercise and
Sport Science’s undergraduate community health program coordinator. While this faculty member does
not have formal advising responsibilities in the MPH program, she does informally serve as a resource for
students. Students on site confirmed this faculty member’s availability for student assistance and support

for internships and job opportunities.

The site visit team noted that faculty FTE calculations do not include faculty research and service
responsibilities to the MPH program. Consistent with university FTE formulae, the program’s FTE

calculation solely includes instructional responsibilities.

The program is supported by a contingent of adjunct faculty members who teach required and elective
courses. From AY 2013-2014 to AY 2015-2016, secondary faculty headcount ranged from five to 10, and
total secondary faculty FTE has ranged from 0.33 to 1.0. During this same time period, the student/faculty

ratio by total faculty ranged from 7:1 to 9.8:1, with student headcount ranging from 64 to 77 students.

Staff support is available for the program through a shared staff member with the occupational health

program. Discussions with faculty on site indicated little use of staff support.

The MPH program’s home location is LR’s main campus in Hickory. MPH classes are also offered at LR’s
Center for Graduate Studies in Asheville. All primary faculty have access to office space and necessary
software to support instructional activities. Faculty on site spoke positively about university library
resources and staff, indicating that the assigned health sciences library staff ensured that the university



maintained subscriptions to all relevant journals. Faculty also described inviting library staff to their
classes to present on the library’s resources. Offering courses in campus- and distance-based formats,
MPH program faculty and staff spoke positively about university investments in infrastructure to support IT
needs. University-level information technology staff support the MPH program and provide on-site

assistance for courses held after normal business hours.

The commentary relates to the need for increased full-time support from faculty who have cross-functional
responsibilities in the areas of instruction, advising and student recruitment. Currently, the program has
one faculty lead at each campus, and these two faculty members are the sole advisors for students. The
Asheville campus has approximately 15 students enrolled, and there are approximately 25 students
enrolled at the Hickory campus. With student/faculty ratios that exceed 10:1 for primary faculty and a
student population that includes students matriculating directly from undergraduate studies, greater full-
time faculty support is needed to enhance the program’s capacity to meet student and university
expectations while maintaining program quality. Site visitors learned during discussion with university
administrators that the allocation of faculty resources is driven by student enroliment numbers.
Administrators anticipate that graduate recruitment initiatives and CEPH accreditation could drive student
demand for the program.
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This criterion is met. MPH faculty are committed to achieving diversity and have developed three goals for
diversity and cultural competence within the program. The goals relate to increasing/maintaining
enrollment of students from underrepresented racial/ethnic groups, faculty participation in trainings,
seminars and campus events that foster ethnic/racial cultural competence and representation of diversity
groups on the MPH Advisory Board. These goals are consistent with the university’s statement of values

and the goals and objectives of the university’s strategic plan.
The university has a Notice of Non-Discrimination and Equal Opportunity Statement and a Freedom From

Harassment Policy. The university also established the Office of Multicultural Affairs to develop programs

that promote multicultural education for the campus comie
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diverse populations. Students have opportunities for service learning that build diversity skills through
applied research and the field experience. The university’s director of multicultural affairs conducts

cultural competency training with each program in the School of Health, Exercise and Sport Science.
The MPH program identifies racial/ethnic minorities as underrepresented based on the overall statistics of

these groups of students at the university. The ethnic groups considered to be underrepresented are

African Americans, Asians, American Indians and Hispanics. Males are also considered

11






13



The procedures for the field experience are described in the course syllabus and student handbook, and
students can also discuss the experience with their faculty advisor. Before completing 25 hours of field
experience work, the student is responsible for developing a field experience plan that describes the
goals, objectives and action steps for the fieldwork. Goals and objectives must reflect four to five MPH
program competencies and include a visual depiction of the plan (eg, a logic model). The student meets
with the faculty advisor prior to completing 50 hours at the placement site to confirm things are
progressing appropriately. At the midpoint and end of the field experience, the student is required to
complete a self-evaluation and placement assessment. The student also writes quarterly reports
documenting his or her field experience in a reflective rather than summative format. For example, the
reflection should capture how the experience is advancing public health and how it relates to the MPH

program competencies.

In addition to the required evaluation and documentation by students, preceptors must also complete a
Midpoint Assessment of Practicum Student’s Performance. Preceptors have a meeting with the faculty
advisor at midpoint through the field experience and then again assess the student’s overall performance

by completing the Final Assessment of Student’s Performance.

At the end of the field experience, the faculty advisor and the student have an exit meeting to review the
work plan and final assessments. The faculty advisor also considers the preceptor’s evaluations in the

review of the student’s field experience.

In one of the site visit meetings, the team met with members of the community, including those who have
served as preceptors. They told the site visit team that the process for the field experience was clearly
outlined and that the MPH program coordinator acts as a partner with them in supervision of students.
One preceptor gave an account of a student who had some difficulty acclimating to his placement site
due to cultural differences, which impacted his ability to perform project tasks. Early on, the preceptor
notified the MPH program coordinator, who intervened to respond to the preceptor’'s concerns by working
with the student. As a result,

14



waiver requests on a case-by-case basis and to determine whether
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proposal presentation with the research committee so that additional guidance and resources are

available beyond the research chair as students complete their work.

The research committee determines the student’s final grade for the culminating experience. Each
committee member uses a rubric to rate the student’s performance in various aspects. This evaluation

includes an assessment of both core and concentration competencies.

Recent capstone projects have focused on attitudes and behaviors on child passenger safety restraint
use, perceptions of depression among college students and health in the black church. A review of
capstone project proposals, papers and presentations by site visitors confirm that products are high

quality and demonstrate application of broad public health knowledge.
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The five community health concentration competencies are categorized into four domains: programming
skills, communication skills, community dimensions of practice skills and leadership and systems thinking
skills. Four concentration courses reflect six primary exposures and three reinforcing exposures of the
competencies. There is at least one primary exposure and at least two reinforcing exposures for each
competency in the concentration area. The practicum and culminating experience reflect reinforcing

exposure to each concentration competency.

Students are made aware of the competencies during MPH program orientation and via course syllabi
and the student handbook. The program not only shows a commitment to disseminating competencies on
course syllabi, but faculty also emphasize them to students in courses and describe their connection to
applied assignments. This reinforcement was consistently supported by student comments voiced during
the site visit.

2.7 Aerd
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This criterion is partially met. The program has developed mechanisms to assess students’ attainment of
competencies beyond course-based assessments. MPH students’ attainment of core and concentration
competencies are assessed through faculty evaluation of the applied research project, student
competency self-assessments (in the final practicum self-assessment), preceptor evaluations (in the final
practicum self-assessment) and graduation exit surveys completed by students. These Likert-scale
assessments solicit students’, preceptors’ and faculty members’ perceptions of student attainment of both
core and concentration-specific competencies. The first practicum assessments were distributed in AY
2015-2016.

In fall 2015, the program distributed a survey of graduates’ ability to perform competencies in a workplace
setting to prospective, current and former preceptors and employers. Employer-specific feedback could
not be ascertained from survey data. The program must provide evidence that it has collected information
that can be analyzed from employers about the ability of the graduates to perform competencies in a work
setting.

The program monitors graduation and job placement rates. The program uses data collected from its

degree completion exit survey and alumni survey to collect data on job placement rates. The program has

demonstrated success in locating its graduates and staying abreast of their

17



The university allows six years for completion of master’s degrees, though most students complete the
program within two to five years. The one cohort that has reached the maximum allowable time to
graduate is the 2010-2011 cohort, which achieved a 100% graduation rate within a three-year period. The
program has had variability in the graduation and attrition rates of subsequent cohorts. The 2012-2013
cohort has reached a 72% graduation rate, while the 2011-2012 and 2014-2015 cohorts have attrition

rates that make reaching a

18



bt -tpep
path

T

o LoGee: 3 ey

Cit.l.a.1.b

This criterion is not applicable.
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This criterion is not applicable.
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researchers or collaborative consultants in other organizations’ research projects, some of which are

publishable.

University policies incentivize faculty scholarship productivity by permitting faculty to a) use discretionary
time during the work week to plan research efforts, b) work during the summer months outside their nine-
month contracts to address research full-time, if desired, c) apply for $1,500 faculty development funds
per year — though no faculty reported receiving such funding, d) work to launch research while being
given one course release per year during the first two years of full-time service for new faculty members,

e) request

21






The university promotes and tenures faculty based on their achievements in teaching, scholarship and
service to the university and/or academic professional organizations. This includes mentoring students,
bringing professional practice into teaching and research, working collegially on tasks related to university
governance and working on projects at the level of one’s appointment within a program or school. Primary
faculty members’ service includes participation on committees for state and local public health

organizations and agencies, as well as serving as journal review board members.

The MPH program has clearly defined expectations and targets for primary faculty service. The program
has two outcome measures for primary faculty service activities that show 100% achievement in each of
the past three academic years. The measure for students relates to their participation in at least one
service activity throughout their time in the program. The target is that 50% of students will participate in
service, and in AY 2015-2016 the percentage reached 66.7%.

During the site visit, faculty members reported to the site visit team that they incorporate service learning
throughout many of the courses they teach, which helps integrate students in the community. One former
student gave the program planning course as an example, saying the course encourages students to

establish a relationship with a community-based organization, conduct a needs assessment with the

23



This criterion is met with commentary
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Most adjunct faculty members’ disciplines are allied health or education leadership, with three having
terminal degrees in public health. Though adjunct expenditures are approximately half of what was
reported in AY 2014-2015, adjunct faculty members who meet expectations continue to be rehired as
needed. In fact, the program plans to build the adjunct teaching pool in response to growing student
enrollment over the next few years. Regarding adjunct faculty teaching contributions, students expressed

appreciation for the real-world perspectives that are added to the classroom when they teach.

The program has established outcome measures for 100% of faculty to hold public health degrees and

have public health practice experience. The program has met these goals over the last three years.
4.2 FiPEPd
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Faculty Annual Reports (FAR) are for all full-time, continuing faculty members regarding teaching and
mentoring, professional and scholarly development and university and community service as a self-rating
given a standard rating system. The report also allows faculty to report areas of performance,
accomplishments and upcoming plans. As confirmed at the site visit, the reports are sent to the college
dean and then in consultation with the school chair, each FAR is evaluated as exceeds performance,
meets performance, needs improvement or not meeting. The results are shared with the provost and
faculty member with relevant action plans as needed. The results are used to inform salary raises and

other performance decisions.

Faculty development approaches presented in the self-study are a compilation of programs or policies
available to all LR faculty and/or staff. Faculty-specific development includes informal faculty mentoring,
sabbaticals, travel support, two types of faculty development grants (made available through application
to school chair and one available at the university level), tuition funds (up to nine credits per semester),
university-scheduled faculty developmental activity days, library resources and faculty awards. Services
for both faculty and staff include the Center for Teaching and Learning, specialized workshops

(healthcare symposium, technology) and release time for special assignments or projects.

Two of the faculty members are in tenure positions and one is in a renewable term appointment (at the
Asheville campus). The site visit team learned that all faculty at the Asheville campus retain that position
so that the campus is “nimble for change” and its programs “dispensable” should that campus be viewed
as nonviable. To this point, the program and college dean are confident in the vitality of the MPH program

at the Asheville campus.

The university’s FTE allocations only report teaching load and do not reflect scholarship and service
loads. Teaching loads are determined on the basis of 18 credits per graduate faculty and 21 credits per
undergraduate faculty. Each of the program faculty carries some undergraduate teaching load. With this
in mind, two faculty members have FTE loads that sometimes exceed 100% but in balance over an
academic year are close to 100%. When FTE loads are greater than 100%, this indicates a voluntary

overload teaching status for extra compensation.

The FTE distribution and faculty appointment process occurs in conjunction with the school chair, college

dean and university provost. At one point in the academic year, the Provost’s Council (consisting of deans

26



classes). The college dean works collaboratively with school chairs to determine needs according to

evidence.
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This criterion is met. Policies and procedures for admission into the MPH program are clearly articulated.
Recruitment for the MPH program is primarily conducted through the university’s Division of Enrollment
Management. The faculty member located at the Asheville campus also has a role in student recruitment
activities to increase awareness of the Asheville program. Recruitment activities include faculty and staff
presence at graduate open houses and state-wide conferences. A recruitment initiative for the MPH
program is the BS/MPH joint degree program, in which undergraduate students are incentivized to

complete an MPH degree by enrolling in graduate courses during their final year of the BS program.

For admission to the BS/MPH program, undergraduate students must have earned 92 undergraduate
credit hours and possess a 3.25 GPA. For admission to the MPH program, the program seeks students
with a 2.7 or higher undergraduate GPA, GRE scores (verbal: 147 minimum; quantitative: 147; analytical
writing: 3.5), a resume, recommendation letters and an essay articulating the prospective student’s goals
and experiences that impact their decision to pursue the MPH. The program seeks students who are
working professionals in the health education or public health field who can contribute to the quality of
interactions in the classroom. The program has a probationary enroliment period for students who do not
meet desired quantitative minimums. The program allows these students to enroll in the program and
take six credit hours. If the student completes the six credit hours with a B average or better, they will be

removed from probationary status and enrolled in the program.

The program can set program-specific admissions policies in adherence to Graduate School policies.
Prospective students submit applications to the Graduate School. The university uses an admissions
management system that centralizes the application process. Admissions decisions are made in
conjunction with the program coordinator and enrollment services staff. Applications to the MPH program
have slightly declined across the last three years (from 48 to 37); however, the program has increased the

number of students it accepts and enrolls since AY 2013-2014.

4.4 ABCECH
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survey. The survey was administered for the first time in fall 2015 and will be given annually to alumni.

Twelve of 16 alumni (75%) completed the survey. Eighty-three percent said they were satisfied, more

28



The commentary relates to the limited advising and career counseling services for students. The program
has a small number of faculty (two total) who serve as faculty advisors and also provide career
counseling. This limits options for students to be assigned to an advisor based on some criterion of
compatibility, such as similar research interests, or reassigned should a student feel that he or she is not

getting optimal guidance or that the matne 12(s)-8nD3 Tw -39.1t/I(s2(he )0.p(or)-65(m)-24.1(er)-b6 0 Td [(e)-1le.t)-1.1(hat
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COUNCIL ON EDUCATION FOR PUBLIC HEALTH
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Nin 7-8, 2016

, 2016

Site Visit Team Request for Additional Documents
Randy Bergman, PhD, CHES, HFS, MPH Program Coordinator

Team Resource File Review

Break

Meeting with Program and Department Administration

Michael McGee, EdD, LAT, ATC, Dean of the College of Health Sciences

Stephanie Stadden, PhD, LAT, ATC, CSCS, Chair of the School of Health, Exercise and Sport Science
Randy Bergman, PhD, CHES, HFS, MPH Program Coordinator

Break

Meeting with Faculty Related to Curriculum and Degree Programs

Randy Bergman, PhD, CHES, HFS, MPH Program Coordinator

Kimberly Price, PhD, MCHES, Assistant Professor of Public Health — Asheville
Supriya Reddy, PhD, MPH, Assistant Professor of Community Health

Myra Jordan, PhD, Assistant Professor of Counseling

Break

Lunch with Students

McKenzie Benson, 2" year, Asheville
Diata Berthe, 1% year, Hickory

Megan Blanco, 2™ year, Asheville
Courtney Brown, 1% year, Asheville
Colleen Clark, 1% year, Asheville

Ashlyn Hartsoe, 1% year, Hickory

Nitin Joshi, 2" year, Hickory

Emily Killian, 3rd year, Hickory

Lisa Riggsbee, 1st year, Asheville
Jessica Rumple, Bridge Program, Hickory
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Jaime Lang, MPH, Team Lead — Wellness Program, System Wellness, Mission Health

Rebecca McLeod, MPH, Health Director, Burke County Health Department

Elizabeth Ramseur, MPH, Medical Case Manager, Advancing Life. Fighting AIDS (ALFA)

Abby Smith, MPH, Preparedness Coordinator, Public Health and Human Services, Eastern Band of Cherokee
Indians

Leeanne Whisnant, MS, BSN, Health Director, Alexander County

5:00 pm Adjourn
Td Ni8, 2016
8:30 am Meeting with Institutional Academic Leadership/University Officials

Wayne Powell, PhD, University President
Larry Hall, PhD, University Provost
Amy Wood, PhD, Assistant Provost, Dean of Graduate and Adult Programs

9:15am Executive Session and Report Preparation
12:15 pm Exit Briefing
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